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CACREP 2009 Standards
Student Affairs & College Counseling
Foundtions
* Understands the history, philosophy, and trends in student affairs and college counseling.
(CACREP 2009 Standards for SA & CC — A.1.);
* Understands ethical and legal considerations specifically related to the practice of student
affairs and college counseling (CACREP 2009 Standards for SA & CC — A.2);
* Understands the interrelationships among the educational, personal/social, and career

roles and responsibilities of students and others in the learning community. (CACREP
2009 Standards for SA & CC — A.3.);
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Knows the diversity of roles, functions, and settings of student affairs professionals and
counselors working in postsecondary education. (CACREP 2009 Standards for SA & CC
—A4);

Knows professional organizations, preparation standards, and credentials relevant to the
practice of student affairs and college counseling. (CACREP 2009 Standards for SA &
CC-AS);

Understands student development theories, including holistic wellness and research
relevant to student learning and personal development. (CACREP 2009 Standards for SA
& CC-A.6.);

Recognizes current trends in higher education and the diverse character of postsecondary
education environments. (CACREP 2009 Standards for SA & CC — A.7.); and
Understands strategies and leadership required for services encompassed by college
student development in postsecondary education, such as admissions, financial aid,
academic advising, judicial services, recreational sports, disability services, international
student affairs, and health services. (CACREP 2009 Standards for SA & CC — A.9.).

Counseling, Prevention, and Intervention

Identifies the specific factors related to personal, social, educational, and career planning
and development appropriate for students in postsecondary education. (CACREP 2009
Standards for SA & CC —C.1.); and

Understands individual and group dynamics related to advising, counseling, instructing,
mediating, and facilitating student opportunities in postsecondary education. (CACREP
2009 Standards for SA & CC —C.2.).

Diversity and Advocacy

Understands postsecondary student development in a multicultural society, including
characteristics such as immigrant status, disability, extreme ability or talent, cultural
background, spirituality, and family situation. (CACREP 2009 Standards for SA & CC —
E.1.); and

Recognizes the special needs of students in postsecondary education, including residents,
commuters, distance learners, students with disabilities, adult learners, and student
athletes, as well as nontraditional, international, and first-generation students. (CACREP
2009 Standards for SA & CC —E.5.).

Research and Evaluation

Understands how to critically evaluate research relevant to the practice of student affairs
and college counseling. (CACREP 2009 Standards for SA & CC —1.1.).

Reflection in Action: The Educator as Reflective Practitioner
BCOE Institutional Standards & Outcome Statements
Approval: DAC 4/21/08; All College Meeting 5/1/08

R1: Reflective practice is Reasoned.
Candidates exercise rational judgment and give thoughtful consideration to their professional
activities and decisions.
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Outcomes:

A. Candidates use research, theory, and wisdom of practice to inform their pedagogy.

B. Candidates apply the appropriate knowledge of assessment and evaluation to their practice.
C. Candidates utilize evaluation results for evidence-based decision-making.

D. Candidates employ reflective professional judgment across all facets of their practice.

R2: Reflective practice is Ethical.

Candidates act in a moral, legal, and principled manner in professional practice.

Outcomes:

A. Candidates apply ethical and legal practices in performing their professional responsibilities.
B. Candidates demonstrate knowledge of education policies at the local, state and national level
for instructional decision-making.

C. Candidates value and apply the professional code of conduct particular to their area.

R3: Reflective practice is Fair.

Candidates exercise democratic fairness, principled concern, and humane care in their
professional activities.

Outcomes:

A. Candidates demonstrate professional, collaborative, and inclusive dispositions both in their
field placements and within their courses.

B. Candidates foster inclusive environments, and respect the backgrounds of and beliefs held by
their students or clients.

C. Candidates strive to meet the educational needs of all students or clients in a caring, non-
discriminatory, and equitable manner.

D. Candidates collaborate with colleagues, families and communities to ensure that all students
reach their potential.

R4: Reflective practice is Logical.

Candidates think analytically in a deliberately consistent and rationally defensible manner.
Outcomes:

A. Candidates think systematically and analytically about professional practice and professional
decision-making.

B. Candidates appropriately apply knowledge of research to their professional practice.

RS: Reflective practice is Effective.

Candidates apply professional knowledge in a consciously purposeful and deliberate manner.
Outcomes:

A. Candidates are proficient in the procedures, techniques, and methods of their respective fields.
B. Candidates are proficient in the content of their respective fields.

R6: Reflective practice is Critical.

Candidates use professional knowledge, objectively applying it to their own professional actions
and the professional actions of others to the benefit of their students and clients.

Outcomes:

A. Candidates evaluate their own effectiveness by giving attentive consideration to the positive
growth of their students/clients.



B. Candidates assess the needs for professional development and actively engage in professional
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activities to expand their knowledge, experiences and relationships.

R7: Reflective practice is Technical.
Candidates attend to procedural details and optimize the use of technologies appropriate to
professional practice.

Outcomes:

A. Candidates effectively and appropriately integrate various technologies into their work as
teachers, counselors and administrators to maximize P12 student learning.
B. Candidates utilize technology to enhance their own professional development.

Task Stream (ALL Counseling Students):

All Counseling candidates will be required to purchase a Task Stream account to complete the
"tasks" or "critical tasks" for each course. The Counseling graduate program is required to
administer performance assessments of all counseling candidates in each course. This is

essential documentation for the Council for Accreditation of Counseling and Related Educational

Programs (CACREP). Task Stream accounts can be purchased online at taskstream.com or
through the YSU Bookstore for an additional fee.

Certain assessments in gate keeping courses may be designated as "Critical Task" Performance
Assessments. Until mastery is demonstrated on a designated "Critical Task", the counseling
candidate will not be permitted to pass through the pre-established gates associated with the
Counseling program.

In this course, Student Affairs Functional Area Information Paper has been identified as the

“Task” in COUN 7026. The completed assignment must be submitted through Task Stream by

all Counseling students.
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Candidate Candidate presents Crandiiat‘sa i analyzes a ;:l?nildactfafixieeg y
Demonstrates an demonstrates an minimal, Ii)n(fasfm;ti ns ¢ comprehensive . : pﬁi 01 s lor
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. . understanding of . and knowledge | . . the information
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Instructional Methodologies:

A variety of approaches will be used including lectures, discussions, student presentations, guest
speakers, group discussions, role-plays, and class activities. Students enrolled in this course will
be evaluated based upon the quality and satisfactory completion of all course requirements.
Lectures will not necessarily cover material from the texts. However, you will be responsible for
knowing textbook material. The course instructor will play an active role in providing students
with feedback related to their counseling skills, and students are also expected to be active,
interactive, and provide regular feedback to their peers about their basic counseling skills. Along
with active participation in class discussions and activities, students will be expected to
participate as demonstrated through regular attendance, completion of assignments by specified
due dates, and participation in class discussions and activities.

Late assignments: will be reduced by one letter grade per day late. Participation is expected
and rewarded in class. Come to class prepared to participate in class discussions, come ready

with questions and comments.

Course Requirements

Assignment #1:

Student Affairs Mapping Inventory Report

The purpose of this assignment is to help you identify all of the resources upon which you could
draw if you were a student affairs professional at a particular university. Select a university (not-
Y SU) and then identify all of the support resources (academic, career, and personal/social) that
are provided to students at that university. Prepare this response in a professional manner as if
you were presenting a copy to a new student / parents.

During the course of this assignment and within the body of your report you should address the
following issues: List and provide a brief description of each service (including website), and the
functional area it seems to be associate with. If possible, identify if the qualifications for
individuals who are hired in that area.

Assignment #2:

Journal Article Critique (from recommended articles)

Submit one (3 page) journal article to critiques from the list of recommended articles listed in
this syllabus. Your paper (including reference citation) must follow the guidelines as provided in
the APA Style Manual (6th edition).

Assignment #3:

Interview

To complete this requirement, students will interview a student affairs professional (who works
in an area where counseling type skills/interventions are frequently used) using as a guide,
questions which ascertain the specific training and preparation, theoretical orientation, as well as
roles and responsibilities of the interviewee. Following the interview, students will submit a §
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page report summarizing the contents of this interview and share their findings with the class.
(Note: It is recommended that this experience is NOT in a school where you currently are
employed). During the course of your interview and within the body of your written and oral
report you should address the following issues:
* Provide the student affairs professionals name, title, CAS functional area, university,
location and phone number
*  What kind of training and preparation did the individual receive?
*  What kind of certification/licensure does the counselor hold?
*  What additional training and preparation did the individual receive including staff
development, professional conferences etc.?
*  What kinds of direct student contact, counseling-related activities, and administrative
(non-direct service to students) activities are included in the individual’s daily routine?
* How does the individual balance their time with students? (direct service vs. non-direct)
* How does the individual address multicultural issues within their functional area?
*  What is the individual’s preferred modality of interpersonal interaction with students and
how do they encourage student to make changes or take action?
* How or in what ways does the individual collaborate with personnel in other student
affairs functional areas?
* In what professional organizations is the individual involved?
*  What social outlets do the individual use to balance job related rigors?
* Your personal reactions to this interview?

Assignment #4:

Shadowing Experience

During the semester, each student will be required to do at least twenty (20) hours of shadowing
of 1 or 2 individuals working in student affairs functional areas during the semester. (Note: It is
recommended that some of the hours for this experience are not in the setting where you
currently are employed). After the shadowing experience, the student is required to complete a
brief 3 page reflection paper and a documentation of experience form.

Assignment #5:

Student Affairs Functional Area Information Paper

Select a student affairs functional area and write a 10 page paper detailing the area. Select a
functional area that is more closely aligned with counseling / direct service to students, rather
than administrative duties. Visit that site (only one student may visit a particular site — CHECK
with the Instructor). Visit the functional area to obtain information and you may also gather
additional information online. You may use the same site that you conducted the interview.
During the course of your interview and within the body of your written and oral report you
should address the following issues:

(1) Provide the name of the student affairs area, employees, location, phone number, and
website.

10
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(2) What function area would this student affairs are be categorized within.

(3) Provide specific characteristics of the institutional setting and functional area. You need
to provide your colleagues with an understanding of institutional differences (size,
affiliation, and mission, etc.) and their influence on student affairs programs and practice.
What are the characteristics that contribute to the uniqueness of the campus setting (size,
affiliation, mission, location, faculty, curriculum, students, costs, etc.)? What the
institution’s values are as expressed through its mission? How does it structurally
organize itself to realize those values? What is its relationship to the community? What
are its constituent groups (i.e., administrators, faculty, alumni, and most importantly
students) like? Discuss the role of student affairs on the campus.

(4) Identifying the unique qualities of their functional area:
What are the goals of the area? What is the purpose of the functional area as it relates
specifically to that campus? What is its role within student affairs? Who are the students
it serves? What programs and services appear innovative or most effective? What are the
current issues confronting practitioners in this functional area? What services /
interventions does the area provide for students at the university? (e.g., direct service /
contact with students vs. non-direct service, paperwork) Describe the programming
services available to the university? How are referrals made to this student affairs area?
How or in what ways does the student affairs area collaborate with other student affairs
professionals? In what ways is diversity present on the campus? (Think broadly in terms
of race, ethnicity, gender, sexual orientation, age, enrollment status, etc.) How has this
specific student affairs area address multicultural areas? How is technology used in the
functional area(s) in assisting them with their purpose and services?

(5) Critique: Questions to consider in developing your critiques include: What
recommendations or suggestions would you offer the staff or the director of your area?
What challenges do you foresee with the present programs/services? If you were the
Senior Student Affairs Officer, how would your proceed in planning for the new
academic year? What additional direct service / counseling related interventions (e.g.,
individual meetings with students, groups, assessment, workshops) could be added into
this student affairs area to promote the academic, career or personal/social development
of students? What are your personal reactions to this student affairs area? Be sure to
ground your assumptions and critique in what you’ve learned in both the literature and at
the particular campus you have been assigned to for this project.

(6) Handouts: Audio/Visual Enhancements: You are expected to provide supporting
documentation in the form of handouts. At a minimum, your handouts must include:

a) An outline of the presentation
b) Mission statements (institutional and student affairs and /or student affairs and
the functional area OR institutional and the functional area)
c) A comprehensive reference list that must include at least 5 references (that are
relatively current) in addition to your text.
d) A brief example of an issue in the area covered by The Chronicle of Higher
Education, professional association, or journal, and
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e) A job announcement for an entry-level position in that area.
All handouts must conform (when appropriate) to APA style guidelines (6" edition). In
addition, it is important to ensure that handouts look professional and are well

documented.

Grade Evaluation

Assignment #1 10 Points
Assignment #2 10 Points
Assignment #3 20 Points
Assignment #4 20 Points
Assignment #5 40 Points
Midterm Exam 30 Points
Final Exam 30 Points
Class Participation 40 Points
Total 200 Points
A =200-180 B =179-160

C =159-140 D =139-120 F =119-100
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Tentative Course Schedule

Week Date Topic Readings Assignment
1 8/27/13 Overview of Course / Syllabus Saginak (2010)
Counseling Identity & CAS
Library Resources
2 9/3/13 Academic Advising Chapters 1 & 4 (Rentz)
History of Student Affairs Admin. I | & CAS
Kuhn (2006)
Kadar (2001)
3 9/10/13 Career Services Chapters 2 & 5 (Rentz) Assignment #1
History of Student Affairs Admin. | & CAS
I Hinkelman (2007)
4 9/17/13 Counseling Centers Chapter 6 (Rentz) & CAS
Alcohol, Tobacco & Other Drug Much (2010)
Programs
5 9/24/13 Residence Halls Chapter 10 (Rentz) & CAS
Dillon (2003)
6 10/1/13 Student Conduct Chapter 7 (Rentz) & CAS Assignment #2
Kiracofe (2009)
7 10/813 Multicultural Affairs Chapter 8 (Rentz) & CAS
LGBT, International Students,
Women Programming
8 10/15/13 | ACES Conference (No Class)
9 10/22/13 | Midterm
10 10/29/13 Learning Assistance & TRIO CAS Assignment #3
Disability Services
11 11/5/13 Admission and Enrollment Chapters 3 & 9 (Rentz)
Orientation CAS
Registrar NACAC (1990)
12 | 11/12/13 Student Activities Chapter 11 (Rentz) & CAS
Campus Activities
Rec Sports
13 11/19/13 Other Student Affairs Areas (Adult | Chapters 12 & 13 (Rentz)
Leader, Religious & Spiritual CAS
Programming, College Union,
College Honor Societies, Financial
Aid, Student Health, Student
Leadership)
14 11/26/13 Other Student Affairs Areas CAS Assignment #4
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(Assessment, Auxiliary, Commuter, Presentations
Conf. Events, Dining, Distance Ed.,
Ed. Abroad, Grad Studies,
Internship, Undergrad Research)
15 12/3/13 e Current Issues and competencies Chapter 14 (Rentz) Assignment #5
Waple (2006) Presentations
Kuk (2007)
Burkard (2005)
16 12/10/13 | Final Exam
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Course Polices

Academic Conduct: A student caught cheating on exams, submitting work of other students as
your own or plagiarism result in a penalties ranging from an “F” on an assignment to expulsion,
depending on the seriousness of the offense. Please review department plagiarism policy for
more detail.

Attendance: It is important that you attend class as much of the learning that occurs is facilitated
through class discussions. Your contribution in class discussion greatly contributes to your
learning processes as well as your classmates’ learning. It is understood that emergency
situations may develop and you may miss a class. If you miss more than one (1) class, you will
be expected to provide an appropriate excuse (e.g., medical excuse from a medical doctor; proof
that you attended a funeral of a close relative). If you miss more than one (1) class and do not
have data to substantiate your missed class, your final grade will be dropped one (1) letter grade
for each class missed. If you miss more than TWO classes (even with an appropriate excuse),
you will fail the course.

Class Punctuality: Class will begin promptly and you are expected to arrive on time. If you
miss more than 15 minutes of class (i.e., you are late to class, or leave early), this will be counted
as a missed class. It is your responsibility to meet with the instructor or classmates to learn about
the content of the missed class. You may want to check your schedule for any employment or
personal conflicts that would prohibit you from participating fully in this class. * Students who
are consistently late at the beginning of class or returning from breaks will receive points
deduced from their grade.

Course Evaluation: You will have the opportunity to evaluate the course and the instructor.

Counseling Services: If you experience any personal discomfort, confusion, or distress during
the course of the semester, you do not have to face those issues along. You are encouraged to
contact one of the campus (330-941-3257) or community agencies available to you. Often at no
or reduced cost they can provide counseling, support and appropriate referral.

Instructional Methodologies: To address the varied learning needs of students, this course will
involve instructional methods appropriate for visual, auditory, kinesthetic learners. Some lecture
format including occasional power point presentations and the use of video clips will be utilized.
Additionally, students will be expected to engage in interactive classroom discussions, role-
plays, and small group work (e.g., cases, projects, discussion). Internet resources will also be
used to facilitate student learning. Student presentations will also comprise a short portion of
each class. Readings from the text and journal articles will also be required. Students will be
expected to participate by regular attendance, completion of assignments on due dates, and
participation in class discussions and activities. Participation is expected and rewarded in class.
Come to class prepared to participate in class discussions and activities.

Late Assignments: Assignments will be reduced by 10 (%) percentage points (one letter grade)
for that particular assignment for each week the assignment is submitted late.
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Participation: Participation and attendance are essential components of this class. Students are
expected to come to class fully prepared, and actively participate in class activities and
discussions. During class, students will be provided with opportunities for dialogue, questions,
and interactions related to the class material. Students will be free to share personal thoughts,
feelings, and opinions regarding in class topics. Consequently, students are required to
demonstrate respect for others. Points will be deducted from the student’s grade if he/she does
not demonstrate the professionalism and preparedness that is necessary within a counseling
environment. You must also demonstrate reflectivity — reflectivity in relation to your work with
clients and in relation to who you are as a person. Reflectivity is a critical part of becoming a
professional counselor, and a lack of reflectivity will impact your final grade and may impede
you from progressing in the program. Students enrolled in this course will be evaluated based
upon the quality and satisfactory completion of all course requirements. To achieve the above
objectives, a variety of approaches will be used including lectures, role- plays, and in class
activities. Lectures will not necessarily cover material from the texts. However, you will be
responsible for knowing textbook material. Class participation includes regular attendance,
preparation for class and engaging in class activities

Students with Disabilities: In accordance with University procedures, if you have a
documented disability and require accommodations to obtain equal access in this course; please
contact me privately to discuss your specific needs. You must be registered with Disability
Services, which is located at Wick House, and provide a letter of accommodation to verify your
eligibility. You can reach Disability Services at 330-941-1372.

YSU Counseling Program Statement: The Youngstown State University Counseling Program
prepares students for careers as professional counselors, school counselors, or college student
affairs professionals. The faculty is dedicated to providing a challenging and supportive
environment in which students rights and responsibilities are respected. Students are continually
assessed by faculty throughout the program and progress may be interrupted or terminated by
failure to comply with academic standards or if a student’s interpersonal or emotional status
interferes with training/education related requirements for self and others. In addition to
academic competence, the counselor education curriculum requires students to be aware of their
own affective and cognitive development, be open to personal growth and change, and be willing
to present themselves in an open manner. Awareness of the needs of others and acceptance of
human rights is paramount.

YSU CUE-Mail (Common University E-Mail): Each student at YSU has access to an
individual e-mail account through the university e-mail system. This e-mail account may be
accessed according to the instructions on the attached sheet. All students are expected to activate
this e-mail account and to check messages on a regular basis. Announcements and attachments
as supplements to the textbook may be sent periodically to class members. Students will be held
responsible for accessing any e-mail sent out for this course. The e-mail system is also very
helpful for maintaining communication between the instructor and students. This may be an
especially convenient resource for those students who find it difficult to make appointments or to
come into the instructor’s office during the regular posted walk-in hours.
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Writing and Group Presentation Policy: Presentations and projects should reflect the quality
of a professional in the counseling profession. This includes the use of appropriate grammar,
logical reasoning, and appropriate professional references that support meaningful points. The
APA Publication Manual (see supplemental readings) will be the primary reference for issues of
style (e.g., double spacing).

Technology Fees: The technology fees for this course are applied to help pay for the use of the
various forms of technology that are used to increase the quay of your clinical experience (i.e.,
bug-in-the-eye technology, etc.).

Technology Use During Class: lease turn off cell or smart phones during class. Messaging
during class is not permitted. If you anticipate a potential emergency situation, consult with your
instructor before class to determine an appropriate response. In-class Computer use is also
restricted only to activities which directly relate to the class- i.e., taking in-class notes.

Dispositions: The following dispositions have been approved by the faculty of the Beeghly
College of Education and the PEC as the values, commitments and professional ethics required
of candidates in the BCOE professional preparation programs. Collaborative: Candidates who
exhibit a collaborative nature demonstrate an ability to work with others, accept responsibility as
required, respect different thoughts and opinions, and contribute to efforts to examine and enact
productive solutions. Candidates exhibit these behaviors towards colleagues, school personnel,
clinical personnel, students, and/or mentors. Inclusive: Candidates who exhibit an inclusive
nature demonstrate respect, empathy, open-mindedness, flexibility in thought, and the ability to
anticipate and understand diverse and/or conflicting views, ethnicities, exceptionalities, etc.
Professional: Candidates who exhibit a professional nature demonstrate principled behaviors
including ethical conduct, knowledge, respect, confidence, appropriateness in the context of
one’s workplace; competence in translating knowledge into effective teaching/learning,
counseling, and/or administrative practices and a propensity for both demonstrating and
encouraging excellences in self and others.

Problematic Behaviors: The Candidate Performance Alert form is completed when a concern
is raised about a candidate’s performance during any class, sponsored activity by the Beeghly
College of Education or during a YSU required field or clinical experience. This form may be
used when a candidate engages in conduct, irrespective of its time or location, which raises
substantial questions about the candidate’s ability to perform his or her role as a professional.
The purpose of the alert process is to identify candidate performance or conduct that fails to
satisfy professional expectations associated with professionalism, inclusivity, and collaboration
determined by the BCOE faculty as necessary standards to effectively serve all student or clients.

Instructors are strongly encouraged to address inappropriate behavior privately with students.
Instructors should document this conversation utilizing a Candidate Performance Alert form. A
copy of this form should be given to the student and the original should be sent to the Counseling
Program Coordinator. The Candidate Performance Alert form will be placed in the students file.

If the classroom issue is serious or repetitive, the core counseling faculty will discuss whether a
Professional Development Plan will be created for the student to remediate the issue.
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